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Statement Of Intent

· Ensuring high expectations of behaviour for all children is a clear part of the school ethos, explicitly taught and supported where needed. 
· To ensure a consistent and effective approach to how we nurture and grow positive relationships between everyone in the school and develop excellent behaviour, based on mutual respect, tolerance, dignity and equity.
· Ensuring a consistent and effective approach is used to help children understand their behaviour and the impact it has on others around them. 
· To ensure a consistent and effective approach in how to help children develop strategies and an understanding of good moral characteristics such as being well behaved, kind, unprejudiced, respectful and empathetic members of society. 
· To develop characteristics of resilience and self-esteem to support mental health and wellbeing.
· To develop an understanding and application of fundamental British Values.
· To safeguard children by ensuring everyone is aware of and reporting concerns regarding changes in a pupil’s behaviour, and/or being aware that poor and unusual behaviour can be a sign of an underlying safeguarding concern.

Reasonable and proportionate sanctions will be used where a pupil’s behaviour falls below the standard that is expected, alongside support to prevent recurring misbehaviour.

The school acknowledges that behaviour can sometimes be the result of educational needs, mental health issues, or other needs or vulnerabilities, and will address these needs via an individualised graduated response. 

Legal Framework

This policy has due regard to all relevant legislation and statutory and non-statutory guidance including, but not limited to, the following:

National Recommendations & Guidance

This policy has been written in conjunction with national recommendations and guidance:
· Education Act 1996
· Education Act 2002
· Education and Inspections Act 2006
· Health Act 2006
· The School Information (England) Regulations 2008
· Equality Act 2010
· Voyeurism (Offences) Act 2019
· DfE (2013) ‘Use of reasonable force’
· DfE (2015) ‘Special educational needs and disability code of practice: 0 to 25 years’
· DfE (2018) ‘Mental health and behaviour in schools’
· DfE (2024) ‘Behaviour in schools: Advice for headteachers and school staff’ 
· DfE (2023) ‘Keeping children safe in education 2023’
· DfE (2022) ‘Searching, Screening and Confiscation: Advice for schools’ 
· DfE (2023) ‘Suspension and Permanent Exclusion from maintained schools, academies and pupil referral units in England, including pupil movement’
· DfE (2024) ‘Mobile phones in schools’
· DfE (2024) ‘Creating a school behaviour culture: audit and action planning tools’
· DfE (2025) Keeping Children Safe In Education 2025 

Relevant Policies

This Behaviour Management & Exclusion of Pupils Policy must be read in conjunction with the following school policies:

· Anti-Bullying Policy for Pupils
· Acceptable Use Policy
· Social Media Policy
· Child Protection & Safeguarding Policy
· SEND Policy
· Equality, Equity, Diversity & Inclusion Policy

Roles & Responsibilities

Board of Trustees

The Board of Trustees will have overall responsibility for:
· Ensuring that this policy, as written, does not discriminate on any grounds, including, but not limited to, age, disability, gender reassignment, gender identity, marriage and civil partnership, race, religion or belief, sex and sexual orientation.
· Promoting a whole-school culture where calm, dignity and structure encompass every space and activity. 
· Handling complaints regarding this policy, as outlined in the school’s Complaints Procedure.
· Ensuring this policy is published on the school website.

Principal

The Principal is accountable for the following (which responsibility is shared with other members of the SLT (e.g. Assistant/Vice Principals):
· The monitoring and implementation of this policy and of the behaviour procedures at the school. This includes monitoring the policy’s effectiveness in addressing any SEMH-related drivers of poor behaviour.
· Acting in accordance with the statement of behaviour principles made by the Trustee Board and having any regard to guidance provided by the Trustee Board on promoting good behaviour.
· Establishing high expectations of pupils’ conduct and behaviour and implementing measures to achieve this.
· Determining the school rules and any disciplinary sanctions for breaking the rules.
· The day-to-day implementation of this policy.
· Publicising this policy in writing to staff, parents and pupils at least once a year.
· Reporting to the Trustee Board on the implementation of this policy, including its effectiveness in addressing any SEMH-related issues which could be driving disruptive behaviour.

Pastoral Support Leaders

The Pastoral Support Leaders will have responsibility for:
· Assisting the whole-school approach to mental health, including how this is reflected in this policy, supporting staff with managing pupils with SEMH-related behavioural difficulties, and how the school engages pupils and parents with regards to the behaviour of pupils with SEMH difficulties.
· Supporting behaviour management in line with the SEMH Policy.

SENDCO (Special Educational Needs & Disabilities Coordinator)

The SENDCO will be responsible for:
· Collaborating with the Trustee Board, Principal and the Pastoral Leads, as part of the Senior Leadership Team (SLT), to determine the strategic development of behaviour and SEMH policies and provisions in the school. 
· Undertaking day-to-day responsibilities for the successful operation of this policy and the SEMH Policy to support pupils with SEND, in line with the school’s Special Educational Needs and Disabilities (SEND) Policy.
· Supporting teachers in the further assessment of a pupil’s strengths and areas for improvement and advising on the effective implementation of support.


Teaching Staff

Teaching Staff are the keyworkers for the children in their class. They are responsible for:

· Planning and reviewing support for pupils with behavioural difficulties in collaboration with parents, the SENDCO and, where appropriate, the pupils themselves.
· Aiming to teach all pupils the full curriculum, whatever their prior attainment.
· Planning lessons to address potential areas of difficulty to ensure there are no barriers to every pupil achieving their full potential, and that every pupil with behavioural difficulties will be able to study the full national curriculum.
· Teaching and modelling expected behaviour and positive relationships, demonstrating good habits.
· Being responsible and accountable for the progress and development of the pupils in their class.
· Not tolerating disruption and taking proportionate action to restore acceptable standards of behaviour. Monitoring frequency of low-level disruptive behaviour (Ambers), escalating to further action as appropriate.
· Developing effective communications with parents, ensuring that they feel included in their child’s educational experiences.
· Managing and overseeing the role of support staff in ensuring good behaviour from children and that strategies to support children are used effectively.

All Staff

All staff are responsible for:

· Adhering to this policy and applying it consistently and fairly.
· Supporting pupils in adhering to this policy.
· Promoting a supportive and high-quality learning environment. 
· Modelling high levels of behaviour.
· Being aware of the signs of behavioural difficulties. 
· Setting high expectations for every pupil.
· Being aware of the needs, outcomes sought, and support provided to any pupils with specific behavioural needs.
· Keeping the relevant figures of authority up to date with any changes in behaviour. 
· The relevant figures of authority include: 
· SENDCO.
· Assistant/Vice Principal
· Principal.

· As authorised by the Principal, sanctioning pupils who display poor levels of behaviour. 
· Developing supportive, respectful, and trustworthy relationships with each other.
Pupils
Pupils will be responsible for:
· Their own behaviour both inside school and out in the wider community.
· Reporting any unacceptable behaviour to a member of staff.
Parents
Parents will be responsible for:
· Supporting their child in adhering to the school rules and reinforcing this at home.
· Informing the school of any changes in circumstances which may affect their child’s behaviour.
Behaviour Support & Intervention

Our support for developing excellent behaviour and relationships in school is driven by relational and social approaches and the use of Restorative Practice. These approaches will support a vast majority of children in making good choices, developing positive characteristics, and avoiding unwanted behaviours. For those that require further support and intervention, a graduated sanctioning approach is used to ensure a consistent and robust response to ongoing unwanted behaviour.


	
1. Positive Strategies

Whole School: Develop positive relationships with children

· ‘The Malcolm Sargent Way’, House Points, Malcolm Sargent Cup and Book

Teacher Led/Year Group Led: 
· Positive praise, proximal praise, positive notes home to parents or other key members of staff, positive concrete accumulative collection, roles & responsibilities, cue cards, reminders, and prompts, non-verbal and verbal cues, reward systems e.g., sticker charts, tally charts, negotiables and non-negotiables, reward times, distraction, consequence  mapping, behaviour contracts and agreements, timers, sensory and movement breaks, safe area, timetable adjustments, agreed reasonable adjustments as part of SEND Profile or EHCP





	2. Restorative Approach Procedures

Although normally sequential, the approach given will be proportionate to the nature and severity of the issue and take account of the child’s special education needs and their age and stage of development.  

   Low Level Disruption 
· Clear verbal warning 
· Amber – time to reflect and engage with work on separate table in the classroom 

Serious Unacceptable Behaviour
· Red – time to reflect and engage with work in another class. A restorative conversation about how to put things right. Parents are informed. This is reported on Integris. Children may require varying amounts of time proportionate to the issue, who it involves, their special educational needs.
· Purple – When a member of the Pastoral Team or Senior Leadership Team (SLT) is needed to support the child in undertaking a period of reflection. The child may be supported by the Pastoral Team for a longer period of time. They are reintegrated when ready. Parents are informed and this is reported in Integris. 


	3. Graduated Sanctioning

Although normally sequential, the approach given will be proportionate to the nature and severity of the issue and take account of the child’s special education needs and their age and stage of development.  

· Internal seclusion*
· Timetable Reduction* (register less than 25-hour timetables with LA Attendance Team, advise Pupil Reintegration Team and follow their guidance)
· Suspension (advise Pupil Reintegration Team and follow their guidance) *
· For pupils at risk of permanent exclusion, refer to the Lincolnshire Ladder, for Persistent Misconduct, or Part Two of the Lincolnshire Ladder for a ‘serious breach’ of the Behaviour Management & Exclusions Policy.

*Decision made by senior leader in consultation with the Principal.



	4-6.  Lincolnshire Ladder Step One To Step Three For Dealing With Persistent Misconduct

Please refer to the Lincolnshire Ladder Of Behaviour Intervention which can be found here:

https://professionals.lincolnshire.gov.uk/special-educational-needs-disabilites/lincolnshire-ladder-behavioural-intervention



	
7. Permanent Exclusion

Emergency strategy meeting with senior leaders at the school

A decision to exclude a pupil permanently should only be taken:

· In response to a serious breach or persistent breaches of the school’s behaviour policy;
        and
· Where allowing the pupil to remain in school would seriously harm the education or welfare of the pupil or others in the school.


Definitions
For the purposes of this policy, the school will define “serious unacceptable behaviour” as any behaviour which may cause harm to oneself or others, damage the reputation of the school within the wider community, and/or any illegal behaviour. This will include, but is not limited to, the following:
· Discrimination – not giving equal respect to an individual on the basis of age, disability, gender identity, marriage and civil partnership, pregnancy and maternity, race, religion or belief, sex, and sexual orientation.
· Harassment – behaviour towards others which is unwanted, offensive and affects the dignity of the individual or group of individuals.
· Vexatious behaviour – deliberately acting in a manner so as to cause annoyance or irritation.
· Bullying – a type of harassment which involves personal abuse or persistent actions which humiliate, intimidate, frighten or demean the individual being bullied.
· Cyberbullying – the use of electronic communication to bully a person, typically by sending messages of an intimidating or threatening nature – this may include bullying via text or images generated by artificial intelligence (AI).
· Possession of legal or illegal drugs, alcohol or tobacco.
· Possession of banned items.
· Truancy and running away from school.
· Refusing to comply with disciplinary sanctions.
· Theft.
· Verbal abuse: (this could include swearing, racist remarks and threatening language).
· Fighting and aggression.
· Persistent disobedience or disruptive behaviour.
· Extreme behaviour, such as violence and serious vandalism.
· Any behaviour that threatens safety or presents a serious danger.
· Any behaviour that seriously inhibits the learning of pupils.
· Any behaviour that requires the immediate attention of a staff member.
For the purposes of this policy, the school will define “low-level unacceptable behaviour” as any behaviour which may disrupt the education of the perpetrator and/or other pupils, including, but not limited to, the following:
· Lateness, (e.g. repeated lateness in from lunch/break etc)
· Low-level disruption and talking in class.
· Failure to complete classwork.
· Rudeness.
· Lack of correct equipment.
· Refusing to complete homework, incomplete homework, or arriving at school without homework.
· Disruption on public transport.
· Use of mobile phones without permission.
· Graffiti.

“Low-level unacceptable behaviour” may be escalated to “serious unacceptable behaviour”, depending on the severity of the behaviour.
Prejudiced and Discriminatory Behaviour and Attitudes
Every child and adult in our school community has the right to be protected from prejudicial views and behaviours. Prejudicial language or behaviour can be defined as words or acts based on preconceived opinion that is not based on reason or actual experience, for example, not liking someone based on their skin colour or sexual identity. Within our school we will not tolerate any prejudicial language, attitudes or behaviour aimed at children or adults. 
The Equality Act 2010 states “A prejudice-related incident is any incident which is perceived to be prejudice-related by the victim or any other person.” 
The Act uses the term protected characteristics to refer to aspects of a person’s identity. Treating a person less favourably because they have one or more of these characteristics is unlawful. This includes explicit actions or comments or implicitly implied bias, exclusion, and stereotyping. As children get older, having received education and awareness about prejudice, school expectations increase with regards to how they behave, whereby ignorance of what they say and do is no longer seen as a legitimate reason behind their actions.
The nine protected characteristics are:
· Race.
· Religion.
· Sex (gender).
· Age. 
· Disability.
· Gender reassignment.
· Sexual orientation.
· Marriage and civil partnership.
· Pregnancy and maternity.
The most common prejudice-related incidents take the form of:
· Prejudicial language either intentionally or ignorantly.
· Ridicule and jokes whether aimed at a certain child or group or not.
· Verbal abuse.
· Physical assault.
· Graffiti or damage to property.
· Discriminatory behaviour.
· Incitement to behave in a prejudicial manner.
· Cyber-bullying.

Whilst all forms of unkindness can be incredibly damaging, there are some features of prejudice-related incidents which distinguish them from other incidents.

Prejudice-related incidents do not just impact on the individuals involved but is an attack on someone as a representative of a community or group, which means that the impact of the incident is felt more widely, spreading fear, and creating a hostile environment for other pupils and staff who share the same protected characteristic.

Perpetrators of prejudice-related incidents may feel that they are entitled to behave in this way and that their behaviour is condoned by wider society. If left unchallenged, they may develop a deep-seated intolerance and inability to value diversity.

The school curriculum teaches children explicitly about prejudice and the impacts of these types of behaviours. Our commitment to the Fundamental British Values delivered through weekly assemblies, and embedded within our curriculum, supports awareness and behaviour of children though ongoing education. 

Behaviour Management And Children With Special Educational Needs:
To help reduce the likelihood of behavioural issues related to SEMH needs, the school will create a safe and calm environment in which positive mental health and wellbeing are promoted, and pupils are taught to be resilient. The school will promote resilience as part of a whole-school approach using the following methods:
· Culture, ethos and environment – the health and wellbeing of pupils and staff is promoted through the informal curriculum, including leadership practice, policies, values and attitudes, alongside the social and physical environment.
· Teaching – the curriculum is used to develop pupils’ knowledge about health and wellbeing.
· Community engagement – the school proactively engages with parents, outside agencies and the wider community to promote consistent support for pupils’ health and wellbeing.
All staff will be made aware of how potentially traumatic adverse childhood experiences, including abuse and neglect, can impact on a pupil’s mental health, behaviour, and education. Where vulnerable pupils or groups are identified, provision will be made to support and promote their positive mental health. The school’s SEMH Policy outlines the specific procedures that will be used to assess these pupils for any SEMH-related difficulties that could affect their behaviour.
The school ensures behaviour is managed effectively, regardless of whether the pupil has underlying medical needs. All children, including those with underlying medical needs, should be supported as far as is possible, to enable these children to reach their personal potential and be prepared for adult life within society, following the British Values of respect, tolerance, and rule of law.

The school acknowledges that some behaviours are more likely to arise from types of SEND or disabilities, such as a pupil with a specific learning difficulty such as dyslexia who may seek to distract from the fact that they find it difficult to access written material or an underlying medical need such as ADHD, where the child finds it inherently difficult to not shout out in class or impulsively hurt other children.

The school has a duty under the Equality Act 2010 to make reasonable adjustments to policies, practice, and criteria for disabled pupils, including the strategies and approaches within this policy. These adjustments will be written within the child’s SEND Plan, EHCP or Lincolnshire Pastoral Support Plan (PSP) or Behaviour Improvement Plan (BIP)

As part of meeting any of these duties, where appropriate, the school will anticipate likely triggers of misbehaviour and put in place support to prevent these. 

In considering whether a sanction is reasonable in all circumstances, the school will consider whether it is proportionate in the circumstances of the case and consider any special circumstances relevant to its imposition including any special educational needs or disability.

It is also imperative that the school considers and owes and duty of care to the safety and needs of all pupils and staff and not solely those with special education needs. 

Should a child with an underlying medical need not be able to follow the school’s expectations for behaviour, following a comprehensive review and trial of adjustments made to their provision and support, as part of the Lincolnshire Graduated Approach for children with Special Education Needs, then the school is not able to meet the needs of the child. The SENDco will pursue alternative arrangements and settings in collaboration with the family and child’s SEND case worker. 

Sexual Harassment & Sexual Abuse

The school will promote and enforce a zero-tolerance approach to all forms of sexual abuse and harassment, including sexual harassment, gender-based bullying and sexual violence. The school’s procedures for handling child-on-child sexual abuse and harassment are detailed in the Child-on-child Abuse Policy.

The school will respond promptly and appropriately to any sexual harassment complaints in line with the Child Protection and Safeguarding Policy; appropriate steps will be taken to stop the harassment and prevent any reoccurrence. Disciplinary sanctions for incidents of sexual harassment will be determined based on the nature of the case, the ages of those involved and any previous related incidents. 

Where the school is responding to a report of sexual violence, the school will take immediate steps to ensure the victim and other pupils are protected. The DSL will work closely with the police, and any other agencies as required, to ensure that any action the school takes, e.g. disciplinary sanctions, will not jeopardise the police investigation. Comments will never be dismissed as ‘banter’ or ‘part of growing up’ and quick action will be taken.
Pupils are encouraged to report anything that makes them feel uncomfortable, no matter how ‘small’ they feel it might be.
The school’s response will be:
· Proportionate.
· Considered.
· Supportive.
· Decided on a case-by-case basis.
The School may also carry out an investigation, using the Brook Traffic Light Tool, to help determine whether to:
· Manage the incident internally.
· Refer to early help.
· Refer to children’s social care.
· Report to the police.
Sanctions for sexual harassment and violence will be in accordance with this policy and in line with the Brook Traffic Light Tool.
Please refer to the school’s Child Protection & Safeguarding Policy for more information.
Bullying & Cyber-Bullying

Bullying is serious unacceptable behaviour. 

The school will not tolerate behaviour that is defined as bullying and harassment. 

The school will respond to a report of bullying by carrying out an investigation to determine the best course of action. If bullying is suspected, the alleged perpetrator will be removed from class whilst investigations are being carried out, so as to provide distance and a ‘cooling off’ period for both the victim and perpetrator.

The school will apply the strategies within this policy to support both the victim and perpetrator in ensuring no bullying reoccurs. 

For further details on bullying and cyber-bullying, please refer to the Anti-Bullying Policy.

Managing Incidents Of Poor Behaviour Outside of School

To uphold the good reputation of the school, incidents of non-criminal poor behaviour by pupils when not in school will also be dealt with at the discretion of the Principal and Vice Principal. When an incident of non-criminal poor behaviour has been reported or witnessed by a member of staff by a pupil that is clearly identified as belonging to the school, (e.g. wearing school uniform, walking to and from school) the matter will be dealt with in line with the systems in place for behaviour management in school, as outlined in the policy.

Confiscation & Powers of Search

Staff of the school should follow the latest DfE guidance: “Searching, screening and confiscation- Advice for Principals, school staff and governing bodies” where further guidance is available.

Key Points - Searching

School staff can search a pupil for any item if the pupil agrees. Principals and staff authorised by them have a statutory power to search pupils or their possessions without consent, where they have reasonable grounds for suspecting that the pupil may have a prohibited item. Prohibited items are:

· Knives or weapons.
· Alcohol.
· Illegal drugs.
· Stolen items.
· Tobacco and cigarette papers.
· Fireworks.
· Pornographic images.
· Any article that the member of staff reasonably suspects has been, or is likely to be, used to commit an offence, or to cause personal injury to, or damage to the property of, any person (including the pupil).

Principals and authorised staff can also search for any item banned by the school rules which has been identified in the rules as an item for which a search may be initiated.

Key Points - Confiscation

School staff can seize any prohibited item found because of a search. They can also seize any item, however found, which they consider harmful or detrimental to school discipline.

Use of Reasonable force or Restraint

All members of school staff have a legal power to use reasonable force. 

Control means either passive physical contact, such as standing between pupils or blocking a pupil's path, or active physical contact such as leading a pupil by the arm out of a classroom. 

Restraint means to hold back physically or to bring a pupil under control. It is typically used in more extreme circumstances, for example when two pupils are fighting and refuse to separate without physical intervention.

Some examples are given below for illustrative purposes whereby reasonable force might be used to:

· Remove disruptive children from the classroom where they have refused to follow an instruction to do so.
· Prevent a pupil behaving in a way that disrupts a school event or a school trip or visit. 
· Prevent a pupil from leaving the classroom where allowing the pupil to leave would risk their safety or lead to behaviour that disrupts the behaviour of others. 
· Prevent a pupil from attacking a member of staff or another pupil, or to stop a fight in the playground. 
· Restrain a pupil at risk of harming themselves through physical outbursts. 

Reasonable force for the purposes of this context is defined as 'Reasonable in the circumstances' meaning using no more force than is needed.

Schools cannot use force as a punishment.  It is always unlawful to use force as a punishment. 

Following the use of restraint or force, the relevant member of staff will, at their earliest opportunity, inform their SLT Lead and record the facts of the circumstances of the event. A form to record the incident is provided, and actions to reduce the risk of the incident occurring again are then explored, along with supervision of the member of staff working with the child, and support for their emotional and mental health. Parents of the pupil will be informed, and the written record retained by the school with that pupil’s school records. This provides the means whereby Senior Leaders can review the effectiveness of this policy.  Staff of the school should follow the latest DfE guidance: “Searching, screening and confiscation- Advice for Principals, school staff and governing bodies”.

Malicious Accusations by Pupils Against Staff
If pupils are found to have made malicious allegations against staff, action must be considered under the Allegations of Abuse Against Staff Policy. The school should consider whether to apply an appropriate sanction, which could include temporary or permanent exclusion (as well as referral to the police if there are grounds for believing a criminal offence may have been committed).

If an allegation is determined to be unfounded or malicious, the LADO should refer the matter to the local authority’s children’s social care service to determine whether the child concerned needs services or may have been abused by someone else.  If an allegation is shown to have been deliberately invented or malicious, the Principal should consider whether any disciplinary action is appropriate against the pupil who made it, or the police should be asked to consider whether any action might be appropriate against the person responsible, even if he or she was not a pupil. In September 2010 the Crown Prosecution Service published guidance for the police on harassment under the Protection from Harassment Act 1997.

Training & Support For Staff

Initial Training:
New staff and volunteers are inducted on:

· The procedures for managing behaviour including the ‘behaviour triangles’,
· Restorative Pathway and positive behaviour management. 
· Safeguarding and how it relates to behaviour.
· ECTs have additional courses and training on behaviour as part of the ECT training package.

Annual training:
Staff members are provided with the following annual training:

· Behaviour Management Policy & Procedures (refresher for all staff).
· Restorative Approaches (refresher for all staff and tailored external agency training for lunchtime staff).
· Positive Behaviour Management including ACES for teachers, TA’s and lunchtime staff.
· ADHD refresher (teaching assistants) offered by Behaviour Outreach Support Service.
· Spectrum disorders refresher (teaching assistants) offered by the Working Together Team.



ANNEX 1:

The Malcolm Sargent Way Expectations

Our expectations are outlined in the whole school rule system which is called The Malcolm Sargent Way. This set of rules to live by, incorporates aspects of character education, British Values and NHS 5 Ways to Wellbeing: 

Whatever we do, we do it with…

· Kindness – caring and treating others with respect

· Honesty – being true and showing humility and gratitude

· Determination – working hard and never giving up on meeting our goals

· Generosity – giving to others to spread happiness and peace

· Confidence – believing in ourselves, demonstrating and the strength not to give up letting our abilities shine.

Class Values are also generated at the beginning of each year, following class discussion and agreement. They require re-visiting once a term and whenever expectations need to be reiterated to the class, groups or individuals.

Pupils have created a set of pledges which outline their commitment to how they behave and their attitudes to one another, the school community, family, the wider community and the environment. These are shared and discussed and incorporate British Values and the NHS 5 Ways To Wellbeing.

Key Principles

We believe everyone has the right:

· To feel safe, healthy, and happy.
· To be treated with respect, dignity, and equality.
· To learn or to teach, or to do their job.

At Malcolm Sargent Primary School, everyone has a responsibility to uphold these rights and to ensure high expectations of behaviour, manners and mutual respect are developed as children grow.

We believe that children will not be able to learn effectively until they feel happy, safe and secure. Our primary responsibility is to ensure children develop excellent relationships with adults and other children, so that the rights outlined above for all children and staff are upheld. 

We recognise that behaviour is a form of communication. Children always have a reason why they choose to behave the way they do. Our responsibility is to listen, observe and use our professional expertise and wider network to try to understand their needs and difficulties and then help the child to overcome them over time. 

We recognise that behaviour, mutual respect, kindness, and manners can be taught.  As children develop, they can learn how to socialise, respond, and react appropriately to a range of different circumstances and differences between people. Some children will excel in this area whilst others find this area inherently challenging due to environmental, genetic, or medical reasons. It is our responsibility to support all children to develop these positive characteristics.

We recognise that some children (due to underlying medical needs, environmental or genetic differences), will not be able to develop these positive characteristics at the same rate or in the same way as others. They may need additional support and understanding to help them reach their personal potential and help them function happily within our school and wider society. Adults and children need to be aware of the differences between children that find developing these characteristics more difficult, the reasons why and how best to support them. 

We will ensure good behaviour and manners are instilled and encouraged through positive approaches and relationships including the use of Restorative Approaches by all staff and visitors to the school. 

Having a positive relationship with children will be the largest deterrent to unwanted behaviour, and managing unwanted behaviour using that relationship will have the largest impact on reducing unwanted behaviour in the future.

Positive Strategies:

We will use positive reinforcement through a range of devices and techniques in school. 

‘The Malcolm Sargent Way’ – children have developed their own set of rules, which are used to teach lifelong skills and positive character, including British Values and looking after your mental health. The Malcolm Sargent Way is a shared expectation which sets the ethos and encourages everyone to make good choices and learn from their mistakes whilst becoming good people and citizens of modern society. 

The whole school reward tariff is the House Point system, which uses the online Dojo platform to record the House Points awarded to each child and class.  Points are given based on the key values of the school, as exemplified in ‘The Malcolm Sargent Way’. Adults use their professional judgement as to which value to child is showing or has achieved and how many house points to award. 1-10 can be given at any one time, where 1 would be common and 10, only reserved for exceptional occurrences.  

The House Points for each class are celebrated each week in assemblies and rosettes are awarded for the winning house at the end of each year, along with a special House Trophy. Parents can see the amount of house points that are being rewarded for their child and are kept up to date with the school totals via the newsletter and Facebook. An e-postcard is sent home when children reach a high number of House Points and then again when particular goals are reached throughout the year.

The Malcolm Sargent Book and Cup is a whole school reward and recognition strategy. Teachers write a monthly statement about a child they select in each class who has impressed them the most. These statements are duplicated in a special book which is kept at the front of the school and also presented on a certificate for them to keep and take home. An overall winner in Year 6, each month, also received a special ‘cup’ which they take home until the following month.

Classes use individualised systems for rewarding good behaviour in addition to any whole school system including a range of distraction techniques, reward systems and concrete and visual reminders and cues. 

High needs children have a range of support from different individualised support techniques and devices beyond this, which make reasonable to significant adjustments to their day and in the school’s approach and response to their behaviour, which take account of their needs, equitably and proportionately. These adjustments are found with the child’s SEND Profile, Lincolnshire PSP, BIP or EHCP. 

Restorative Approach Procedures:
We use the evidence based ‘restorative justice’ approach when supporting children who have not been able to follow our values or class rules, or who have a conflict with another person in school. 

The five core beliefs of Restorative Practice are:

· Everyone has a unique perspective and a valued contribution to make; we need to hear what people have to say.
· Our thoughts influence our feelings and both influence what we do and say; we need to unpick what is going on behind behaviour.
· Our actions and deeds impact on those around us; we need to consider the consequences of our actions.
· All our actions are strategies we have chosen to meet our needs at the time; we need to be part of identifying what we need and identifying how our needs will be met.
· The people who are affected by an issue or problem are those best placed to find ways forward in collaboration with each other; we need to be enabled and empowered to make positive and sustainable changes for ourselves.
We ensure children who need support with their behaviour, or when there is a clear picture of a child ‘causing harm’ and a child ‘being harmed’, that the ‘Restorative Five Steps’ are used to support an improvement. 
· Unique perspective - What has happened?  Start from the beginning…
· Thoughts and Feelings - What were/are you thinking?  What were/are you feeling?
· Impact – Who has been affected and how have they been affected?  What has been the hardest thing for you?
· Needs – What do you need to find closure/to move forward/for things to be better?

Next steps - What needs to happen now?  

Graduated Sanctioning

Should positive strategies and restorative approaches not reduce unwanted behaviour to an acceptable level, or should behaviour pose an immediate and significant risk to the safety and welfare of other children, a sanctioning system can be applied to:

· Provide a clear message that the level of behaviour seen is unacceptable and must never be repeated. 
· Provide a longer period for the child who has ‘harmed’ others to be removed from the situation to allow all parties a ‘cooling off’ period.
· Provide respite for the ‘harmed’ to ensure the continuity of their education, safety, and welfare. 
· Provide a closer period of monitoring to gather information about how to better meet the needs of a child who is more frequently displaying unwanted behaviour or for whom other positive strategies are not working. 

Parents would be spoken to at length about sanctioning and the reasons why the decision has been made to do so.

Report Cards are used to monitor children’s behaviour and progress or to provide a clear message that the level of behaviour seen is unacceptable and must never be repeated. Reports can also provide a longer period for the children to ‘cool off’ and provide respite for other children to ensure the continuity of education and children’s welfare. 

A report card divides the day into sections, and the child must report to a senior leader at the end of each session, with a grade given to them by a class adult.

· The grade should reflect the child’s behaviour throughout the session, where 1 shows no effort has been made and significant issues have occurred, and 5 means, no issues have occurred, and the child has behaved in an exemplary manner. 
· The child will need to acquire an agreed number of ‘5’s across a set time to complete the report monitoring.
· The number of sessions, number of 5s and days of monitoring will all be agreed by the senior leader when the child starts the Report Card. 
· The Report Card should go home with the child every day, so parents are kept up the date with the progress the child is making. 
· The child should bring work to show the senior leader at the end of each session, to show the effort that is being made in class. 
· Children may be required to earn back their time outside at breaktime and lunchtime in blocks of time, being able to evidence that they can be reintegrated back to these environments and times without further incident.

Seclusion is used to help modify the behaviour of the child and should only be used where agreement is reached by Senior Leaders that it would be within the best interests of all children involved, to provide a ‘cooling off’ period and respite to all involved. It should be supported by external agency involvement or trigger further support from outside of the school. The seclusion may be within another classroom, another year group or in another room in school, supervised by a member of staff, and in collaboration with the school SENDco and Pastoral Team. The period for the seclusion will be agreed by a senior member of staff. The child is expected to complete work set under the direction and supervision of their class teacher, which will be marked and assessed as normal. 

Timetable Reduction is only used in conjunction with the school SENDco, Senior Leaders and the Pupil Reintegration Team (PRT) within the Behaviour Outreach Support Service (BOSS) at Lincolnshire County Council. A reduced timetable will only be considered by the Principal in the following very limited circumstances: 

· Where a medical condition (physical or mental health) or family bereavement prevents a pupil from attending full-time education and a part-time timetable is considered as part of a reintegration package. 
· Where there are behavioural difficulties, and where the school is trying a part-time timetable as an intervention to avoid permanent exclusion. When the reduced timetable is introduced because of behavioural difficulty, it will very rarely be appropriate to repeat the intervention. Different interventions need to be utilised if the reduced timetable failed the first time around. 
· Where a pupil has a short-term medical condition (physical or mental health) or family bereavement that prevents full time attendance for a time-limited period. 
· Where a pupil joining the school has significant needs and a reduced timetable would support his or her entry into the school and school routines. 
· In other very exceptional circumstances as agreed by the Principal. 

A reduced timetable will not be used as a disciplinary measure or as a form of exclusion.

· All exclusions will be properly recorded in line with statutory guidance as a long-term solution.
· An assessment of need (including wider needs and input from other agencies) will be carried out prior to a reduced timetable being agreed.
· A full risk assessment, including a risk assessment of home and safeguarding, will be undertaken to evaluate the impact that a reduced timetable would have on the pupil. 
· The objectives of any part-time timetable will be explained, and all relevant parties will be kept updated and informed. 
· The parent/carer(s) and child (where appropriate) must consent to the proposed reduced timetable by signing an agreed reduced timetable plan together with the Principal. 
· Pupils will be provided with sufficient and appropriately differentiated work to do for those hours when they are not in school. 
· Arrangements should be made to ensure that the work is marked, assessed and that constructive feedback is given to the pupil. These arrangements will be set out in the reduced timetable plan. 
· Parent/carer(s) must indicate within the reduced timetable plan how they will support the pupil's safety off site and how schoolwork will be supervised. 
· The reduced timetable will be for a pre-agreed limited period and reviewed by the school weekly. 
· The school will keep parent/carer(s) regularly updated.

Persistent Misconduct, Specialist Involvement and Alternative Provision

For information on Persistent Misconduct, Specialist Involvement and Alternative Provision of the Behaviour Support & Intervention Procedures, please refer to the Lincolnshire Ladder Of Behaviour Support.

Additional Information On School-Based Seclusion – Alternative Provision
If a child’s needs have not been met and learning has been seriously disrupted, or if the child has behaved in a dangerous or aggressive manner which has seriously harmed other children or adults at the school, SLT members may make the decision to seclude the child for a fixed period within the school. 

The seclusion period will act as a ‘cool off’ for the child, giving them time to reflect on their behaviour and the class and teacher time to refocus on teaching and learning. 

Senior Leaders will hold a strategy meeting to evaluate what strategies have been in place and what types of support have been given to the child and family thus far. At this time, a decision will be made as to how best to temporarily remove the child from their peers. Decisions will be made based on:

· The right of children in school to be able to learn without disruption.
· The right of adults in the school to be able to teach without disruption.
· Where a classroom would be the most suitable environment to isolate the child from their class peers.
· Which year group would be the most suited to the needs of the child, with regard to the impact of positive role-modelling.
· Whether the child needs suggest they require complete isolation from all routines and children at the school for period, and so, being secluded in isolation, under adult supervision.
· Whether the severity and nature of the incident and needs of child result in a short, secluded period, or longer seclusion. In the event of a longer seclusion, a reintegration plan must be put in place, to support the success of a gradual increase in time in the child’s class, with a back-out strategy if needed. 

At all times, when in seclusion the child must complete work related to their age, under supervision of an adult.  Emergency supervision and support by a teaching assistant will be required.

Playtimes and lunchtime arrangements for the child will need to be considered, to allow them time outside, to exercise and have lunch, whilst remaining in seclusion from their peers, or at risk of another behaviour incident occurring.

The school will notify parents of the seclusion, and the child will need to be brought to the front office of the school. 

Exclusion

We do not wish to exclude any child from school, but sometimes this may be necessary. The school has therefore adopted the standard national list of reasons for exclusion, and complies fully with the national standard guidance, Suspension and Permanent Exclusion from maintained schools, academies and pupil referral units in England, including pupil movement (Sept 2022) at:

https://assets.publishing.service.gov.uk/media/66be0d92c32366481ca4918a/Suspensions_and_permanent_exclusions_guidance.pdf

We refer to this guidance in any decision to exclude a child from school. 
Recording and Monitoring Behaviour
A log is recorded of all children who have entered the ‘Red’ or ‘Purple’ level of the Restorative Approach system or higher, by the person responsible for the child during the incident, on the whole school database called Integris. Details of the incident, actions, and response made by parents when they are informed, are essential. Parents are informed as soon after the event as possible when a child has reached this level.
· If a child reaches ‘Amber’ level on the Restorative Approach system very frequently, teachers will discuss this with parents and the Pastoral Team to ensure they are aware and working to support the child prior to any necessary escalation that may occur if the problems persist.  Staff members will need to decide when a number of ‘Ambers’ correlates with persistent disruptive behaviour or bullying. Every time an Amber is given, staff members need to consider whether this is now persistent or serious unacceptable behaviour and respond accordingly.
· If the behaviour is of a serious unacceptable nature, the Pastoral and Safeguarding leads would need to be informed at the earliest opportunity. 
· The school has zero tolerance to such behaviour and will respond with a restorative approach to help children learn from their mistakes and choices, and a sanction to ensure they understand the seriousness of the behaviour. 
· SLT members monitor the Integris log of incidents on a regular basis and make decisions when necessary on interventions needed for children who are entered as ‘Red’ on a number of occasions. 
· SLT members monitor behaviour closely each month and respond accordingly. Behaviour Reports are shared with staff and Trustees. 

Prevention strategies, intervention, and sanctions for unacceptable behaviour
This section outlines the school’s strategies for preventing unacceptable behaviour and initial interventions, minimising the severity of incidents, and using sanctions and support effectively and appropriately to improve pupils’ behaviour in the future. 
Initial interventions
A range of initial intervention strategies to help pupils manage their behaviour and reduce the likelihood of more severe sanctions will be used. Support will consider the pupil’s specific needs and may be delivered outside of the classroom, in small groups or in one-to-one activities. A system will be in place to ensure relevant members of the SLT and pastoral staff are aware of any pupil that is:
· Persistently misbehaving.
· Not improving their behaviour following low-level sanctions.
· Displaying a sudden change in behaviour from previous patterns of behaviour.
Examples of initial interventions to address misbehaviour will include, but are not limited to, the following:
· Frequently engaging with parents, including home visits where necessary
· Providing mentoring and coaching
· Short-term behaviour report cards 
· Long-term behaviour plans
· Pupil support units
· Engagement with local partners and agencies
· Where the pupil has SEND, an assessment of whether appropriate provision is in place to support the pupil, and if the pupil has an EHC plan, contact with the LA to consider a review of the plan
A multi-agency assessment, such an early help assessment, that goes beyond a pupil’s education will be considered where serious concerns about a pupil’s behaviour exist.
Behaviour curriculum
Positive behaviour will be taught to all pupils as part of the behaviour curriculum, in order to enable them to understand what behaviour is expected and encouraged and what is unacceptable. Positive reinforcement will be used by staff where expectations are met to acknowledge good behaviour and encourage repetition. The behaviour curriculum will focus on defining positive behaviour and making it clear what this looks like, including the key habits and routines required by the school, e.g. lining up quietly outside the classroom before a lesson.
Routine will be used to teach and reinforce the expected behaviours of all pupils. Appropriate and reasonable adjustments to routines for pupils with additional needs, e.g. SEND, will be made. Consistent and clear language will be used when acknowledging positive behaviour and addressing misbehaviour.
Positive teacher-pupil relationships 
Positive teacher-pupil relationships are key to combatting unacceptable behaviour. The school will focus heavily on forming positive relationships based on predictability, fairness and trust to allow teachers to understand their pupils and create a strong foundation from which behavioural change can take place.
De-escalation strategies
Where negative behaviour is present, staff members will implement de-escalation strategies to diffuse the situation. This will include:
· Appearing calm and using a modulated, low tone of voice.
· Using simple, direct language.
· Avoiding being defensive, e.g. if comments or insults are directed at the staff member.
· Providing adequate personal space and not blocking a pupil’s escape route.
· Showing open, accepting body language, e.g. not standing with their arms crossed.
· Reassuring the pupil and creating an outcome goal.
· Identifying any points of agreement to build a rapport.
· Offering the pupil a face-saving route out of confrontation, e.g. that if they stop the behaviour, then the consequences will be lessened.
· Rephrasing requests made up of negative words with positive phrases, e.g. “if you don’t return to your seat, I won’t help you with your work” becomes “if you return to your seat, I can help you with your work”.

Monitoring & Review

This policy will be reviewed annually by the Full Trustee Board.  The next review is due September 2026.

Behaviour Management & Exclusions Policy                                                                                                      2
image1.png




image2.png




image3.png




